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PRESIDEN '/'SCOTHing High Schaol

Corning, JIowa

“[FTTER = January 10, 1956

Dear JTowa Council Members:

Semester tests in many schools are about
to herzld the end of half of this school
year. To many this will be & pood oppor-
tunity to evaiucte their aims and object-
ives. £re we decing everything possible to
give our students an opnortunity to learn
by doing creative things or are we devot-
ing our time only to fzcts without inter-
pretation? fre we worrylng more about
whether we can "finish the book" or about
how much understanding the individual stu-
dent has made in edjusting from the child
to the adult.

I have often vondered if ve fully uti-
lize the abilities of cur students for
the benefit of 211, I am thinking of the
case of a boy who is only slightly above
average in ability and who has virtually
no athletic or musical ability. He is a
boy who is often found alone and has ep-
parently no close friends. This boy, how-
ever, has contributed & great deal toward
a greater understanding of world history
because he hag heen allewed &nd encour-
aged to shere his hobby. Charlie loves
to make marionettes and has abcut a dozen
different oncs with various costume chan-
ges. He builds his cwn scenery end writes
his own historical plays which are pres-
ented to the history class. This is only
one example cf wvhat can be done. Do you
have someone like Charlie who c&n contri-
bute in some way in the clase?
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I wish to tzke this copportunity to thank
£11 the members of the executive ©board
for their wonderful help end encouragement
during the past yecer.

Congratulations +to the new president,
wilme Tallmann., She will make & very fine
lesder for our group and I know that many
worthwhile &accomplishments will be ful-
filled.

Sincerely yours,

Ducne F. Lodge,
President, ICSS

NOTICE

The NCSS e«nd the IC2S are the profes-
sional organizations for the social stud-
ies teachers of Jove. If you &re not =a
member of NCES, or if your membership is
cbout to expire, c¢lip and mzil the coupon
below.

Secretary-Treagurer, ICSS
Univereity High School
Iova City, Iova

Fncloied find my membership fees &3
checked below:

c *5.00
O 1088 - %1.00 (Contributing *2.00)
L7 Joint Noss~-ICcse *5.756

Nane

Address




RCOROUMICS
SHOULD IT FIND AN IMPORTANT PLACE IN
THE HIGH SCHCOL CURRICULUM?
by
Clark C. Bloom

To make matters perfectly cleer &t the
outset, +the writer of this brief article
is (1) an Associate Professor of Fconom-
ics, and (2) Cheirmen of the Iova Council
on Fconomic Fducation. Both affilistions
would seem to make obvicus a resounding
"Yes!" in answer to the cuestion contain-
ed in the title. Certainly an economist-
mignt be expected to find his field im-
portant. Certainly & person who heads an
organization intenaed to "improve econom-
ic literacy" in any vay legitimately pos-
sible ocught to argue for finding an im-
portent place in the high schecol for ec-
onomic study. Yet the suthor intends this
article to be as objective and as unbisased
as possible. It is hoped +to keep ade-
cuately in mind such mettere s (1) the
elleged inherent difficulty znd abstract
nature of economic science, (2) the need
for finding the interests and meeting the
needs of high school students, (3) the
reelities of the present curriculum, and
(4) the many competing pressures for time
on the public schools.

¥hat is "Tconomicg!"?

Before it is possible to judge vhether

"economics" should - find &n important
pléce in the schools, it is necessesry to
know what it 1is. .The definition of
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"econonics" is difficuit for two reasons:
(1) First, beceuse clmost everyone has
his ovn common sense viev of wvhat it en-
compasses - and each view 1is different;
and (2) Second, beceuse its epplication
is so often confused with its content as
eeconomic knowledge is applicd in meking
every-day decisions.

{ mean "economics," hovever, to refer
a body of knovledge, & body of objec-
e end systematic stztements held to
cribe hov society is organized to de-
e the kinds of goods and services to
be produced, the ocuuntities therect,
vhere and hov they &re to be used, &nd -
in consequence of the foregoing - where
people, money, meehines, and natural re-
sources shall be used. In the United
atates today, such a body of knovledge
will explain such matters as levels of
employment (or unemployment) and prices,
specific product prices and wage rutes,
incones, outputs of particular goods, and
the impact of governmenteal teX, expendi-
ture, and debt policies. Thus, eccnom-
jes tells us hov our society is organ-
jzed to get certzin kinds of things done
- things associated with the proauction
snd distribution of goods and services
and the distribution of iacomes.

Isn't "Tconomics" Too Difflcult?
Too Abstract?

Now, it would certainly seem reasonable
to say that if "economics' is defined as
& body of knowledge sbout how we orgunize
to produce goods &and services, then it is
necessarily both difficult and abstract.
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either or both of two charscteristics -
(1) its formal, "theoretical," nature as
it generally describes a wey 1in which
society does things, and (2) its imperson-
al nature inasmuch &2s it does not spec-
ifically seem tc be saying anything about
& particuler, identifiuble individual.

For whatever +the ree&son, 1if economics
is both impersonsl and tnecretical, can
it be effectively taught to 2ll - or to
most - high school students with their
limited experience, their limited inter-
est in things not having an immediate im-
pact on them, and - for some - their lim-
ited intellectuzl capacities?

This is not un easy cuesticon, The &au-
thor does not heve the final answer - in-
deed, nc one does. But scme useful com-

ments can be mace.

How Difficult Need High Schcol Tconomics
Be?

There is nc cuestion that econonmics -
like physics - is & difficult, abstract,
complex, &nd rapidly changing subject
matter for its professional practitioner.
The professional economist ‘recuires long
treining &nd diligent epplicetion coupled
with substantiel native abiiity to become
recognized &as a capable person in  his
field - and, even tnen, he has probably
been forced to specialize. _Obviously the
high school student cznnot be made awvare
of, made understunding of, developments
in the entire field.

But, heppily, the high school student
doesn't need +this complete awereness.



Just as we couldn't hope to transmit to
our secondary students the knowledge of
our medicel school experts but do trans-
mit to them basic information on tThe func-
tioning of the human body, so &lso we can-
not believe thct we can give the deteiled
conclusions of economics to high school
students while st the sume time we do
provide them with bscsic informetion on the
econcmic system.

There does reme#in, however, the prac-
tical problem of making this basic infor-
metion usefully aveileble. fnd it must
be zdmitted thet economists have not been
much concerned vith this task. Their
"principles of econcmics" courses «t the
college level have generally been too
technicel, too aetailed, +too preoccupied
with prepuring new technicians for the
field, to be of maximum wuse to the gen-
eral student or to the prospective teazch-

er. Their writing for high school stud-
ents has reflected, with deficiencies
megnified, these sheortcomings. The net

resuit is thet, by and large, the task of
previding & basic picture of the economy
for use at the high school level has not
been adequately accomplished.

This failure on the part of economists
to be nmuch concerned with providing the
basic picture has meant (1) an absence of
good materials, &and (2) a plethore of
poor, partial, wunobjective, or special
interest materials vhich - by their very
mass - confuse students &«nd teachers wvho,
iflself—defense, may use none cof them at
all.

But it is the contention of this article
i



that &n adequate, useful, «nd understand-

able plcture of the economy cen be pre-

school students.

Can the "Problems Approuch" Be Helpful in
Gettlng and Maintaining Interest?

An adequate, not too difficult present-
ation of economics is, of course, not e-
nough. For satisfactory results, students
must be motivated to want to know some-
thing about tne area. If the subject mat-
ter seems too impersonal, too far removed
from important, "practical," issues, only
a very few students will take the trouble
to look et ¢ well-prepered picture of the
economy. Why not then develop technicues
for showing hov economics helps & perscn
to intelligently meet problems which
thrust themselveg upon him?

Indeed, why not? The student must take
& job - but which job? The vay in which
the economy functions indicetes the rzte
of- pay, stebility of employment, &and the
opportunities for growth in variouws &aresas.
"hy not take the student to the function-
ing of the economy through an asnalysis of
his owvn vocational future? OCr, since the
voters of the gtete of 1Iove must choose
among ulternative stute tax a&nd expendi-
tures ' policies; vwhy not polnt. but that .
intelligent decision here depends wupon
knowing how, 1in the economy, each glter-
native is likely to work itself out? Per-
haps, the American history course has
pointed to recurring depressions rwhich
heve had specific locul impesets. How did

these depre331ons heppen? How did they
come to &n end? An understanding of the
g



econnmy if obviously necessary to obtein-
ing answers to these cuestions.

It therefcre seems thet it ought to be
possible te bring students turough prob-
lems to the study of adeguately prejpared
materizls about how the economy works.

There is, however, a very real danger
at thils peint. The danger ig fthat the
problems, &nd their specific solution,
come to be taught for their own sake and
not &s 4 means to knovledge of the econ-
omy. If tnis happens, a number of unfor-
tunste results follow. (1) The solution
offered may rest on the inedequete foundz-
tion of only a partial consideration of
necessary facts (e.g., bonds are & "gafer"
investment than stocks becruse of the
contrectual nature of the interest return
- ipgnoring the value-reducing impzct of
inflation); (2) The solution offered may
reflect zn uninformed vaiue position
(e.g., federal taxes should not be re-
duced beczuse to do so vould mecn a defi-
cit implying a burden on future genera-
tions--ignoring the income &nd output in-
creasing effects of the tax cut); and (7)
The solution is seen in isolation from &
general frame of reference wnich 6 ¢ j¢
vere known, would aid in the sclution of
many otiher problems not raised in clirass
gt ail, It is, +therefore, imperative
that problem analysis be seen as the way
to the study of basic structure, not as
the end of study.

Suppose now that the foregeing commends

asgreement, that there exicts an adeguately
s



prepared body of aaterial on economics in

vhich students cen be interested. "hera
can this materisdl be taught? Is & formal-
ly constituted course in "Princioles of

Feconomice" necesnary?

L course in econonics (possibly desir-
able in this author's wview) is certainly
not prerecuisite to immediate and effect-
ive teaching in this zrea. Opportunities
for teaching econeomics alresdy occur at
many points in the present curricuium. As
a matter of fect, economics is taught -
altnough frecuently unconsciocusly and
with, as a counsecuence, little regard for
results achieved - at many pcints at the
present time.

Certainly, in the present curriculum, &
unit of economics might be consciously
taught in the twelfth grade "Problems"
course. Fven if not specificelly teught,
the particular topics considered in this
course will offer numerous opportunities
to acruaint the student systematically
with the economy &nd hovw knowledge there-
of assists in understending thenm.

American history is enother "naturaln.
Why recurring "booms tnd busts"? "hy con-
cern cver ''big business"? "hy all the
fuss about banks and money in legislative
hails &nd street corners throughout ths
history of the nation? ™hy should tariff
isscues intrude themselves agein and egeain
on the scene® fpnswverg to these guestionn
require economics.

vou cen no doubt see many other opror-
tunities for tezching economics. Or, per-
haps, we ought to Si% nlaces vhere econ-



omics is -taught end where it might be
teught better. Civics, geography, &nd
courses in business education offer easily
identifiable opportunities. Other areas
will offer less obvious, but egually use-
ful, places for introducing ideas and con-
cepts which accumulate to & substantial
sum of knowledge.

But, of course, that adecuate meterials
exist, that the meezns to motivating stud-
ents are present, that curriculum oppor-
tunities thrust themselves upon us, eill
of these ere unimportant and meaningless
except as there &re teachers wiliing and
able to use them. You, as a social stud-
ies teacher, are the real key. Do you
Think economics is importent? Do you have
a knowledge of the field so thet you are
comfortable when you teeach within it? Do
you seek out materials, problems, and
curriculum opportunities? These are ult-
imztely the important guestions. Those of
us vho are members of such an organization
ane the Towa Council on Fconomic Education
can make your task easier by intercsting
administretors and the community in econ-
omic educetion, by encouraging the prepar-
ation of materials, by sponsoring research
and experimentation 1in new techniques,
and by recognizing you for = job well
done. Qtill, in the final analysis, you
are the finazl &arbiter in your classroom.
You must decide for more and better econ-
omic education or we shsll not have it.

Is FEconomics Important?

As & social studies teacher, you will
A T



teach - if meaterials sre aveilable, if
students can be motivated, if the curric-

ulum allows it - those things viewed as
most importent. Quite properly, there-
fore, you will raise the guestion: "Is

knowledge of economics so importent that
it should be allocated some of the prec-
ious time which & student &nd his teacher
heve available?®

Thet this article is written &t 8ll in-
dicates that the writer believes that ec-

onomic knowledge is this importent. And
there is evidence of two types to support
this view. First, so meany decisions

which #1l1 of us meke, both theose that re-
lete to our personel lives and those that
relate to our rocle as citizen-voters, re-
quire a knowledge of their consequences
stemming from & knowledge cf the economy
if they zre to be decided intelligently.
Thus, our personsl well-being &and the
health of our community, our nstion, and
our world depends wupon the intelligent
choice zmong &alternatives mede possible
by economic knowledge. i individuels,
we must know the situztion we fuce in
order to act visely. As citizens, we
mold =&accepteble government policy only
when ve know whet we do. Thus, we dare
not be & netion of economic illiterutes.

Second, many persons and groups have
recognized this fzct. Although each may
define its interest somewhet differently,
such diverse interest groups &s the N. A.
M., the ¢.I.0., the Farm Burezu, the VU.S.
Chamber of Commerce, the Netional pAssoci-
ation of Secondary Schcol Administreatoers,
end the A.F, of L. have £l1ll found econom-

ic education to be worthy of zctive and
A,



expanded consideration. Indeed, this
great interest of powerful groups is el-
most embarrassing. It too freguently acks
too specislized action with oo litile
scientific and objective substance. But
it is indicative of the importance of the
gres &t the szme time that it seemwms to
demend great cere to 1insure the profes—
cionel coundnescs of the programs actusl-
ly developed within the schools.

cummery.

This brief article holds that economics
ig &n importznt Dbody of knowledge which
can be presented at the secondary level
when approached tanrough problems in vhich
students huve zn interest or in which &an
interest can be aroused. curricusrum op-
portunities presently exist for the effec-
tive teaching of economics - work in
cconomics need not weit upon extensive
curricuium revision, hovever desirable
this might ultinately prove. Whet 13
needed now are interested, conpetent
teschers tTo tzke ecdvantage of today's
opportunities for tesching in an &resa
important to human pregress.

Poyle . Betinel, 4lbie, reports thet
his students are enrolled in the annual

Uynited Nations contest! Are ZQEEE?




FECONOMICS MiTFRILLZ OF SPEC
INTEREST TO SOCIAL STUDIES TE
IN THE SECOMD/RY ZSCHNNLS

I4L
ACHRRS

This note is intended simply to call
your attention to certain matericis which
have been developed specifically with
hipgh schnool social studies teaching needs
in mind.

Materiels of 8.U.I.'s Bureau of Rusinecs

and Economic Regewrch.

The Bureau of Business anc Fconomic Re-
search &t the ftate University has zctive-
ly cooperated with the Iova Council on
Economic Education since the latter's in-
ception. It now has two gseries of publi-
cations within the fremevork of which it
is publishing materials relevant to this
interest. They are as follovs:

l. A Primer of Fconomics.

Ultimately, this series vill present
in pamphlet form, written at ths
twelfth grude level, the imperative
content of modern economics. Fvery
efiort heg been made to have . these
pamphliets interesting and vell-illus-
trated to appeal to both students and
teachers., The first pzmphlet in the
series, What fre Fconomics Problems?,
is now “uvaileble Tfor .50 to tne
public but will be mede avsilable
free to members of the Towe (Cocuncil
for the Socisl gtudies.

=, 7 -



2. Studies in FEconomic Education.

This series repcrts on study and re-
search done in JIowa. Two studies now
constitute the series: (1) Major

Issues 1in Fconomic FRducation; and

12) Testing Ecomomic FKnoviledge und

Attitudes. Fither monogreph is av-

ailable at #1.00.

In addition, the Bureau of Business &and

Fconomic Research, Stete University of
Iowva, publlohes montniy the lgﬂg REEEE?EE
Digest. This publication contains art-

icles which are frecuently useful to tea-
chers and to students who wish ‘o know
more about the econonmy of their state us
well as of their nation. You can receive
this publication simply by indicating
your desire for it. Additional copies
for your studente are aiso aveilable free
upon recuest.

lgtFrluls of the qunt Ctaneid on

The Joint (Council on Beconomic Educetion
is the nu«tional counterpart of the JTowa
Council on Economic Educaticon., It ig at-
temptinge to do neationally what tne Iowa
Ccouncil doces locelly. The two (Councils
have freguently found it degirable to
work jointly.

The Joint Council has prepcred inter-
esting and useful materiels which are de-
scribed belnw. These itenms are available
at the price 1indicated ~from the Joint
Council on Fconomic Rducation, & West 46
st., New York 76, New York.

5



Sylvia Stone, Julian C. Aldrich, and
cooperating teszchers. 1853, #1.00.

Teuchers Guide to World Trade b
L2 L18Ge, y

An introductory aznalysis of the prin-
cipal problems invoived in meshing
economic policy vwith foreign policy
problems in general, &accompanied by
relevant teaching aids with recoa-
mendations for challenging develop-
mental and culminating &activities.

A Teschers (uide to floney, Banking,
and Credit, by Thomas 0. "azage and

FTunice Johns. 1955. #*1.0C.

Purt One, written by Thomas 0. Vaage
of the TFederal Recerve Bank of Vevw
York, cocngists of an analysis of our
monetary systemn. The authcr empha-
gsizes the work thet noney does in
our economy and the ways in which
money can be managed so ag to en-
courage growth and stabiliity in the
economy. Four-color dillustrations
enliven the explenations.

Part Two suggests places 1in the
curriculum where problemes relzted to
money, banking end credit may be in-
troduced; it outlines the purposes
which the study might seek to
achieve, end it provides student ac-
tivities which may be useful in in-
itiating the study, 1in carrying on
the research, and in summearizing the
results. L carefully selected, an-
notated Dbiblicgraphy hee been pre-
pared to accompany the guide.

=] G-



which publish pumphlets and journals
on current economic and social is-
sues. sin additional feature of the
directory is a description of the
history, purposes &ana functions of a
number of non-profit organizaticns
und governmental agencies, and thne
stands of some of these groups on
me jor issues.

Teschers Guide to the Use of Commun-

ity Resources in Rconomic Educttion,
by Edward G. Nlson, Hall Bartlett,
. 1,. Frankel, Thersl T. Herrick,

and Tunice Johns. 1955. 4] .00,

In this timely booklet teachers
will find a comprehensive guide ‘to
the wide variety of resources eavail-
able in the everuzge conmunity &and
wuys of using them s u means of de-
veloping their students! understand-
ing of the economic realities . of
community life.

The place of community Tesources
in econoisic education is discussed
clearly and helpfully in the opening
chupter by Dr. Edward Olson, Direct-
or of Education, National Conference
of Christiens and Jews. Nther dis-
tinguished educators, including Dr.
Hell Bartlett of the Citizensnip Ed-
ucation Project, Teuchers College,
Coiumbis University, have been mzjor
contributors to the succeeding chap-
ter vhich gives deteiled suggestions
for using community resources in the
classroom.

1w



with photographs taken in & number
of different locelities sna snowing
actual exzmples of the use of com-
munity resources in economic educa-
tion for high school students.

There are also reproductiong of
forms and cutlines wnhnich heve proven
successful in practice. fn appendix,
with a ligting of =sources of free
and inexpensive materials for econ-
omic education, completes this in-
formative little volume,

NEW WORLD LITFRLARY MaAP

Denoyer-Gepo.ert anncunces the publica-
tion of & new world literary map, in col-
ors, vith & time coverage beginning with
Homer about 800 B.C. znd including con-
tempor:ry writers and litereture. Nver
325 authors and 180 werks of literature
from &1l over the world (all available in
English in whole or part) are represented
This map has been carefully edited and is
cartographically sccurate and accurste in
other details as well. Its use vill com-
ménd interest end stimuiate learning in
Englicsh and social studies. Priced at
from #5.50 up, in unmounted sheet fornm,
and frem #12.75 up, in clothbacked mcunted
form, the map m&y be crdered on epproveal
from Denoyer-Geppert Company, 522%5 MNerih
Ravensvood fvenue, Chicago 40, Iliinois.
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This publication should prove to be
of great wvalue to teacners who are
preparing to introduce & unit of
work on the important economic topic
which is here presented in a very
practical way.

A Teazchers fguide To Fconomic

ican issembly, Graduate School of
Business, (Cclumbia University, and
Lawrence ZSenesh. 1855, #1.00.

The normzl kezerds of 1life are tne
iegitimate concern of individusls
and famiiies, of buciness and labor
organizations, «nd of government. If
young peop.e are to be able to plan
wisely for their own futures and
perticipate adecuately as employees,
employers and citizens, it is imper-
ative that they be given the oppor-
tunity in schcol to sgtudy these
problems under expert guidance. This
concise little Guide is designed to
help clessroom teachers integrate
this esvect of economic education in
their regulsr coursges. It is & self-
contained wunit on the subject of
economic security for gmericans.

y an snalysis of the problem,
discusseg the historical forces which
centributed to economic insecurity
and oifers an evuluation of soclutions
in +terms of (1) the efforts of the
individual, (Z£) the efforts of indus-
try and unions, and (3) the efforts

f the government (state, local and
fe@eru}i. There are a number of am-
using illustrations, in addition to

i =



the charts, which help to clarify im-
portant points.

Pert II suggests zp.ropriate teach-
ing aids for presenting the three-
fold solution to the problem des-
cribed in Part I. The teaching ac-
tivities cover &ll phases of the
unit from motivetion to culminsting
activity, &nd finally, eveluuation.
Ways to combine the subject effect-
ively with other disciplines &lso
are given. In &ddition, there is un
extensive annotited bibliography or-
genized according to the genersi
outline, and categorized in subdivi-
siong of films, fiction, a&and source
material.

Bibliography of Free and Inexpengive
Meterials for Economic Education.
1955, ®1.50,

A difficuit task facing the tecch-
er wishing to integrate economics in
his clasces is that of selecting free
and inexpensive materisls which cov-
er the problems presented in the
clessroom. This booklet is designed
to answer the teacher's need by guid-
ing him in the wuse und organizaticn
of such publications. The bookiet
consists of three parts: (1) an in-
troduction which suggests & clessif-
ication system for a verticel file;
(2) & 1list of carefully selected
titles on & great variety of subjects
which may be discussed in junior and
senior high schools; &nd (%) a dir-
ectory of business, labor, agricul-
tursal and govern?cntal orgunizetions
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INWA COTINCIL OW FCONOMIC EDUCATION

The JIowa (Council on Fconomic Education
is an organization of publiec schoocl peo-
ple, college and universzity representu-
tives, and leuders of agriculture, busi-
ness, and labor,

The Jows Council on TFconomic Fduceaetion
does not have a special interest point of
view to present. Its interest is in pro-
viding an opportunity for tne best think-
ing of profession:l economists to be tes-
ted sgzinst the views of ali interested
members of the comuunity in situations
contributing to careful and objective
anzlvsis and to maeke the results thereof
fully availuble to the schools of Jowa.

The Icva Cocuncil on FRconomic Faucation
is finsnced out of contributions solicit-
ed from every major economic segnmnent.
T"hile the predominent finamncizl support
of the business community is gratefully
acknovledged, the (cuncil 1is proud to
have slso the support--both in tiwme and
in money--of men &nd vomen in the colleg-
es, schocls, agriculture, and labor.

In part, the future plans of the JIova
Council on Economic Fducstion are:

To bring its program to the attention
of the relevant educationtl grouns and
to ask their edvice and essistance

To continue to cooperate with Jowa's
universities and colleges in tne spon-
sorship of one-day "Institutes"®

(s
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To continue to cooperazte with Commun-
ity Ferums &and with Study Groups by
providing interested professional ad-
vice and contacts. The Towa Council
cen and will provide programs &t mini-
mum cost for such activities.

To sponsor & meetling of university
and college udministretors, economists,
and curriculum specialists for & dis-
cucsion of ways and meens for providing
future social studies teschers vith
better preparation for the teaching of
economics

Tc sponsor & meeting cof public school
people to which will be reperted results
of progrems to date and pluns for prog-
rems to ccme. Those in atiendance will
be asked to criticaiiy eveluate both
and to suggest improvements

To cooperate with one or more schocl
systems in the stute of Jovea in &n ex-
perimentel "seif-eveluation" of +the
teaching of economics therein

To cooperste with teachers in the
critical evwaluution of materials in
eccnomic education

To develop, ond experimentelly use,
tecaching wmaterials at the secondary
level

To continue basic reseurch 1in the
area of economic education
(The description of the JTowa Council on

Fconomic Educztion is from s brechure
distributed by the Council.)
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THE N:TION#L COUNCIL
FOR THE
SOCIAL ATURI®S MEFPTING IN NEW YORK
by
Barbara Hancen

This last Thenksgiving I hed the good
fortune to listen to the wisdom cof Dag
Hammarsk jold, Relph Bunche, jinmed Bolhari
and Sir Leslie Munrce, and to fly from
Oomsha to New York over the corunucepisa
thet is /werics. It vas such e festive
occasicn that severel days had elea . :ted be-
fore I reelized tnet my Thenksgiving
piece Ge resistance had been & hamburger,

This, as other meetings of the WVationsal
Council for the Social ctudies, was an
experience ‘that "vent-down in historyn.
Yost of the meetings +took place 1in New
York's Hotel Stetler, overlooking the
Pennsylvania Stetion, *Macy's, and Gimbels.

The highlight of the meeting occurred
vhen the eight hundred who were fortunate
enough to get tickets, spent Thursday
evening at the United Nations building
attending a reception &nd hetring the ad-
dresces of four prominent United Netions
officinls., We vwalked majestically through
the delegates! entrance. The six o'clock
reception in the delegates' lounge, which
overlooks the Ezst River, was the courte-
ous gesture of Mrs. Walter E. Myer and
the late Mr. WMyer of Civic FEducation Ser-
vice. After the reception we adjourned
to the Trusteeship Council Chember. The
chamber 1is done 1in unicue gcandinavien
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decor with the Ezst River for a backdrop.
Qccasionally the remerks of the spezker
were punctuated by the lights of Tboats
gliding by. Wr. Hammerskjold, “ecretary-
General of the United Naticns, doesn't
think of the T(United Fationg e&s a super-
national state, but he did stress that
often & nation in serving the interests
of the 1United Nations cen serve its own
national interests best. He said thet the
United Nations does attemnt to put con-
ference diplomacy on the open stage.
"Teachers," Mr. Hammarskjold emphssized,
"are the most importent force in teaching
international understending."

Dr. Raelph Bunche, Under-Secretary, is a
good example of the fmericun success
story. He saw an optimictic future for
the uses of eatomic energy. He stated
that the Atomic FEnergy C(Conference 1in
Geneva wes important because there was an
objective and scientific exchange of
idess, some barriers were lowered, and
the conference was remarkably free fronm
international politics.

New Zealand's Sir Leslie Munroe, Chair-
man of the Political Committee, declared
that &l11 countries should be permitted to
enter the United Nations, Dbecizuse "It is
better to jaw than to war.," It was good
to hear from fhmed Bokhari, of Pakistan,
who is the United Nations' Under-CSecretary
for Public Information. From his words
we understood « little of how others look
at tne Test. He stressed the signifi-
cance of the conference at Bandung. Al-
though the conference included countries
of diverse religions, races, and govern-
ments, they vwere ggited in asserting



their rights to a better standerd of liv-
ing. Dr. Bokheri felt that this desire
for a Dbetter life wes more instrumental
theén anything else in bringing about the
conference at Bandung.

Friday efternoon was devoted to a tour
of the United Naetions Headquerters and
this time we &mbled through the public

entrance. fome of us listened in on &
session of the Fconomic &nd Social Coun-
cil, 0f cocurse, we twiddled with the

dials on the ewrphones and listened to
the delegetes' speeches 1in various lang-
uzges. Those interpreters earn their
gsalaries! The structure that 1is the
United Nations Headguarters is architec-
tureliy of the future, &s are the efforts
of the many religicne, races and govern-
ments that wre working for &« huppier
world. ’

It ceemed as though the "five thousecnd®
were at the Dbenguet which was held on
Fridey evening in the ©bzllroom of the
Statler. At our teble were colleagues
from New Hempshire, New York, Pennsylvan-
ia, Georgiz and Missouri. Past presidents
were honored, among whom was our own John
Heefner. Superintendent William Jensen
of the New York Public Schools welcomed
us. 235 he spoke we wondered if he had
eny problems with overcrowded schools.
Normun Cousins, editor of the Saturdey Re-

vter ofaliigEathERa AR tebRREIORLY onouED,

dung", he suid "was graduetion into free-
dom for the peoples represented there.n
"The "est," he further stated, "mzde an
error in treating the conference in cold-
war terms."
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So Friday was anotner momentous day,
but there was more to come on Saturday.
There were penel discussions on the core

program, meeting community pressures
teaching current affairs, end on chal-
lenging the rapid leerner. A CBE-TV

producer, in cooperetion with the New
York Museum of Neturel History, discussed
the preparation of the TV progran,
"pdventure."

The Board of Directors of the Council
passed resolutions wurging teachers to
discuss controvergisl 1issues ana all
their sides, emphasizing the study of the
United Netions &s an edjunct to goad citi-
zenship, stressing the rights of teachers
in regard to politics as long as class-
room discussions vere free from partisan-
ship.

President of the Netional Council for
the next yet&r will be Miss Helen McCracken
cerpenter of ©State Te&chers' (College,
Trenton, New Jersey, &nd the vice-presi-
dent ig Dr. William Certwright of Duke
University.

It was a week-end of learning, fun and
relaxation. The plane from New York may
have landed in Cmah&a, but I haven't come
dovwn yet.

>
rd

¥

UNITED NATIONS
PR



FRO!" THF ANNUAL MEETING
by
Erme Plaehn

The Towe delegation to the Thanksgiving
meeting of the WNational Councii 1in New
York compensated in enthusiesgsm whet it
lacked in numbers. The convention was
rich in veriety, first rezte precgrams and
practicel profeesionsl help. The prugren
comuittee gave vigiting eocial studies
teschers & rare demonstretion 1in the use
of locel community rescurces in its plan-
ning of an outstanding convention. Hew
vork is obwviously &n eassy plece in thich
t: find rich resources, but the United
Nations fecilities vere fuily integrated
into the convention progrewn so that the
visitur was able to gein new insigits in-
to the workings of the United Nations in
additicn to the customary geins from such
a meeting. Farly delegates enjoyea the
opportunity to vigit a variety c¢f clissues.
I vus especielly glad to¢ obtain the buok-
let on Puerto Rico issued to  New York
teachers to enable them tu sense the back-
ground of students in some of their
schocls. Part of the fun ana informetion
of the field trips v&s the fact that they
vere conducted by New York public school
teechers tvho take their c¢lestes on just
such informative valks.

For many of ug, the viesit tc¢ the United
Naticns was the mejor thrill. Dag Hamnar-
skjold and chief sides geve insights dur-
ing their discussiovn in ¢neof the ccouncil
chembers folloving the recepticn in the

o



delegates' lounge. fgndrew Cordier, Ralph
Bunche, S8ir [eslie Munro znc phwmed Bokari,
in their discusgions, demonstruted person-
ally those skills 1in technicue and the
consistent devotion to congitructive at-
tempts to secure world pexce that tneir
work illustrates. Their explanations of
"guiet diplomacy" and the rcle in the re-
cent assembly of the pfrican and Asilan
delegates was clearly illustrated the
next morning for those of wus who were
fortunate enocugh to visit the session of
the First Comiittee &end the resgulting

Generual pAssembly meeting. Never has the
writer misseua & lunch to attend a neeting
so willingly! We heird them alter the

agenda so that France would feel thst she
could again return to the session meetings
and we sensed the imminent negotistions
that would soon enctbie agreement on a
whole greup of nev United Netions members.
The proceedings suggested Dboth the care-
ful preliminary negotiaticne necescary to
reconcile coniflicting interects and the
energetic role being played by the anti-
colonial powers. In adaition to all this,
there vas oppurtunity to shop in the book
shop, the internaticnzl gift shop, and
mail our cards {from the United Mations
Post 0ffice.

The thirty-fifth annusl bznouet illus-
trated the friendly and deuwocretic nature
of the Nationgl (Council vinich nakes it
such a satisfying organizaticn +to join.
Jowens honored at the special table for

past presidents were John Heefner and
Howard Anderson. Norman Coucine spcke on
the topic, "In Quest of Freedom &nd Sec-

urity", and geve us ¢1il pause to rethink
of our own particular courses in relation
DR



to the mcjor theme as indicated in the
title of his address.

For thnore of you who found Nev York too
distant for such & brief visit, +the next
few meetings will be nearer home. Cleve-
land teachers were telking eabout plans
for a future meeting. But if you cznnot
get to a meeting of the nztional council,
remember that you cen do the same thing
on & smaller scele with even more of that
"family" feeling at the Iwe Council meet-
ing., Plan to see the rest of our "family"
in Des Moines next November 2.

FROM THE EDITOR

Realizing the significance of economic
problems in modern life und the responsi-
bility which sociazl studies teachers must
essume in preparing students to meet these
problems, the major emphasis in the winter
igssue of the Ccuncilor is upon econcmic
education. This is possible through the
cooperation of the Icwve Council on Econ-
omic Educction. ICSS members will be in-
terested to know that the Council on Econ-
omic ®duce tion is purchasing & substanticl
number of copies of the Councilor for
mciling to persons interested in economic
educetion.

If you have teaching units or materiels
which you have used successfully in teach-
ing economic concepts, will you shure them
with your fellov tecchers via the Coun-
cilor? Address &ll communications to the
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YOU LND WORLD AFF/IRS
by
Nell mhite

The affairs of the world todzy consti-
tute & chellenge to every teacher, and es-
pecizlly to every Social Studies teazcher.

Ve @&are no longer gquoting our first
president when he seid "Beware of foreign
entenglements" because ve heve learned ths
hard way that we cznnot escape. world
problems. In the lzst 37 yewurs there has
been & great change in American foreign
policy. In 1917 and zgein in 1941 we be-
came involved 1in wars thet we did mot
start and in which ve had no immediate
interest.

The role of +the United <States has
chunged from thet of isoletionism to that
of leadership; we are trying to be the
spokesman end lezder of the free nations;
we are using our economic resources to
provide not omnly for our own defense but
to provide militery s&aid for our allies;
we ure sending technicul aid to win sup-
port for our internationel plans and
policies.

Ve o&s teachers must be prepared to in-
form our students, the future citizenry,
ebout the nature znd procedures of our
international effairs end about the people
of the wvarious nsations of +the world
whether these ©people &re our friends or
foes.
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Informaticn 1s not encugh; there must
pbe understanding of why the people of
other nations and their governments act
the way they do. Also we must develop 1in
511 students the nzbit of +thinking in a
world-wide frame of reference. Nothing
less than the whole world &and all the
people and netions in it cen be our back-
ground for thinking of world affeirs.

our problem is tremendous Dbecuuse,

first, there is & leck of real informa-
tion about many people of the world. Cer-
teinly the political Thistory is colored
and distorted, but we do have & Dbetter
knowledge of the art, 1literature, relig-
jon and philosophy cf these people. Sec-
ond, our curriculum is already so over-
ecrowded, that we feel we Jjust cen't crowd
enything else into 1it.

Teachers must leud their students to
develop an attitude of tolerence, under-
stending, and grecter interest in 4wkl of
the peoples of the world. They must see
thet the differences wusually have defin-
jte and explaineble origins &nd thet it
is importent to be informed about and un-
derstand these differences. They must see
their own charscteristics &nd habits s
one set among many in the world.

It is very, very important thet we
study nations and peoples who cre "not on
our side" in this cold var so thet we vill
be better able to understand them.

Vice-President Nixon, on hisg tour
around the vorld, did much to improve re-
lastions between us and other countries.
Mr. Dulles, the Secretary of State, is in
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Europe or Asia almost &s much as he is in
"aghington. Teachers going into other
countries or teachers visiting here can
do & good job of explaining our inherent
differences.

2t the National FEducation Association
meeting the teachers from Porto Rico
brought colorful kercniefs for the dele-
getes and as these people mingled with
fellow teachers precsenting their gifts
there was much friendliness.

Students can learn much through help-
ing to send CAKE packages, by having pen
pals und by sponsoring foreign students
in their school,.

A young Arab student visited my classes
lagt year after we hed studied the Israel-
frab problems. He presented the prabic
view point, explained +their problems,
their religion, and their wey of life to
us, thus giving the youth =&z keener in-
sight into the situation there.

Use every media available to bring a-
bout undercstanding &and knovledge of these
peopie.

Yes, I know "we &already have toco much
in our course of gtudy", but we must se-
lect; we must decide vhich is of greestest
velue to our students to live today. It
is our number one problem; I know wve will
congsider it & challenge end will meet it.



lw mﬁTﬁE FOR YOUR READING

Improving the Socisl Studies Curriculum,
Twenty-sixth yeazrbook of the Neationel
Council for the Sociel Studies. Ruth E.
Ellsworth &nd 0le fends, Co-editors, 268
peges, 1955.

The Twenty-sixth yearbook is especially
recommended for your professionzl reazaing.
In the Introduction, the co-editors an-
nounce thuat the purpose of the yearbook
is to ",.help teachers ¢nd administretors:
vho wre working on the social studies cur-
riculum",. A glaence at the chupter head-
ings will indicete the direction which
the volume tekes in order to achieve this
purpose:

Forces Affecting Curriculum Improvement

Arecs of Change and Controversy

Teaching Current Issues in the Schoeols

Acssumptions Besic to Sociel Studies Cur-
riculum Improvement

Teachers and Children Improve the Cur-
riculum

Individuzl Schools Improve the Socicl
Studies Curriculum

@choal 8ystems Improve the Sociel Stud-
ies Curriculum

A Stute Improves the Sociel Studles Cur-
riculum

ftudy Councils Improve the Social Stud-
ies Curriculum

The Nationul C(ouncil for the Socisal
Qtudies Helps to Improve the Socisal
Studies Curriculum

ST



Tasks to be Dome in Improving the Socizl
Studieg Curriculum

Processes Used in Improving the Social
S€tudies Curriculum

Each chapter has many excellent sugges-
tions and much practicel essistance to
offer teachers who &are beginning work on,
or who &are in the midst of, curriculum
revision problems.

The Yecarbook is mailed to w«ll Netionsl
Council Members at noc extre fee. Non-mem-
bers may purchase it in 2 paper-bound ed-
ition for *%2.50 from the National Council
O0ffice at 1201 - 16th Street, N. ™.,
Washington, D. C.

For leisure time reading, social stud-
ies teuchers will enjoy The Tontine by
Thomss B. Costain. The tontine is an un-
usual form of gambling, amounting to bet-
ting on the 1length of one's life. The
story begins in the London Stock Fxchange
on the day of the battle of ™aterloo and
follows the fortunes of those closely as-
sociated with the tontine through most of
the nineteenth century. The story moves
to all parts of the world &nd to all lev-
els of society. One of the most interest-
ing incidents woven into the romence of
this novel deuls with the esteblishment
of a great business empire.
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For your economic education, reocuest
the TIove Business Digest, published by
the BRuTeau of Business end Tconomic Re-
search, University of Iowa, TIowa (City,
Jore. This bulletin appears monthly, ex-
cept September, and is mailed free to

repidents of Iowvsa.

From the Editcr

WHAT HfS HAPPENED TO YOUR CURRICULUM?

ORE OF THE COMMITTERS FOR THE NATIONAL
COUNCIL FOR THFE SOCI/L STUDIES DESIRKES TO
LFARN OF ANY CH/NGEE IN THE SOCIAL STUD-
IES CURRICULUM IN YOUR SCHO0L (ELEMFNTARY
OR SWCONDARY) SINCE 1950, IF YOU ™QULD
SEND A STATFYFNT OF THESE CHANGES TO ME,
VERN MOR¥K, I0%i STATE TEACHFRS COLLEGE,
PEDAR FALLS, I0OYi, T TILL SEE THAT ' THE
INFORMATION ABOUT YOU AND YOUR ESCHOOL IS
eENT TO THE PROPFR COMMITTEE MEMBERCS. YOU
MIGHT INCLUDE /NY OR aLL OF THE FOLLO™ING
BITS OF INFORMATION:

1. New list of course titles.
9. List of units nov used (if possible
& copy of each unit)
%. Method by which curriculum was
changed:
a. a comaittee of teachers
"hen were meetings held?
b. by administrative decree
c. consultant from outside
d. other methods
4, Reascns for curriculum change
5. fny written philosophy you might haw
composed to lead you
6. Ainy informetion to help others in the

field improve the curriculum
i



CLARK €. BLOOM, Iowa Council on Fconom-
ic Fducation, {ssociate Prcfessor of Fec-
onomics, &and Edonomist, Bureau of Rusi-
ness and Economics Research, State Tniv-
ersity of Iowa, 1is responsible for the
fine article on Economics in the high
school curriculum and the bibliocgrahy of
economics materisls.

DUZNE LODGE, high school principal at
Corning, Iowa, and retiring president of
the Iowa Council, <contributes the Presi-
deald p Dbl oo o e awee e e

The annual meeting of the Nationzal
Council in New York was, a2s usual, excep-
tionally interesting &and profitable for
social studies teachers. BARBARA HANSEN,
elementary teacher 1in the ™eashington
School, Council Bluffs, and FRMA PLATHN,
Iowe State Teachers College, share their
memories of that meeting with ICSS members
in articles carried in this issue.

NELL WHITE, Ottumwa High Schcol, is ap-
pearing for the first time in the Council-
or. Her special interests are TEPS, Class-
room Teachers and teaching the socizal
studies.



